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Introduction  
 
This document is intended to be read in conjunction with the Line of Learning Statement 
(LOLS) for the Diploma in Public Services and the Criteria for the Diploma in Public 
Services.  
 
The document is written for awarding bodies and complements the information in the 
criteria, enabling them to design qualifications consistent with the vision of the Diploma in 
Public Services as set out in the Line of Learning Statement (LOLS). The document may 
also be used as a helpful tool by other stakeholders, for example by centres preparing to 
deliver the Diploma in Public Services.  
 
This document is owned by the Public Services Diploma Development Partnership (PS 
DDP) and can therefore deal with information which is important to the PS DDP in 
conveying its thinking about the Diploma and its delivery but which was not appropriate for 
inclusion within the structure of the LOLS or the Criteria document.  
 
The purpose of the document is to provide awarding bodies with additional information 
giving both an overview and detail of the Diploma in Public Services content. The 
document includes information on delivery issues that awarding bodies may wish to 
consider when developing assessment specifications. The PS DDP believes that effective 
delivery is crucial to the success of the Diploma and is seeking to encourage innovative 
approaches to both drafting qualification specifications and delivering programmes of 
learning.  
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Overarching guidance  
 
Vision

1
 

The breadth of the Public Services sector is immense and the Diploma in Public Services 
will give focus to provision and employment in areas like: 

• leisure and education 

• regeneration and development 

• law and order 

• the armed services 

• emergency, health and social services 

• central and local government.  
 
Public services provide a meeting point between the individual and the community.  They 
embody the values of our society by striving to treat everyone with the respect due to them 
as a human being.  The Diploma will bring learning to life through real experiences of the 
public services, including work experience and work related learning, which will enable 
young people to learn how public services operate and to appreciate the values that 
sustain them.  Learners will become aware of the importance of public services in 
developing, maintaining and protecting our society. 
 
The guidance that follows is to support awarding bodies to develop qualifications that will 
meet the PS DDP Vision. 
 
The following points relate to the Diploma in Public Services at all three levels.  
 

• The PS DDP would want to emphasise the need for learners to be able to apply 
their learning, and this means careful consideration by centres and awarding 
bodies of how learners can best develop the underpinning knowledge and grasp 
the relevant theories that will support confident and effective application. Methods 
of delivering knowledge and understanding should be designed to excite and 
motivate learners.  

 

• The first topic at each level is about understanding the breadth and range of public 
service organisations. This topic covers some fundamental knowledge including 
the background and development of public services and the involvement of the 
private and third sector in the delivery of public services. It is important that 
learners access this underpinning knowledge and understanding from the 
beginning of their learning programme. However, the intention here is to encourage 
innovative approaches to teaching these essentials. These important aspects have 
been placed within the broad categories of public service, namely armed services, 
leisure and recreation, regeneration and development, law and order, and health, 
social and emergency services so that learners can learn about them in the context 
of, and will be able to relate them to, their own local, regional or national 
community.  

 

• The concepts of local or wider public service provision and issues have been used 
in the development of the criteria as level differentiators. It is anticipated that 
learners at Foundation level will work mainly in their own local context, although 
some understanding of the wider background to the provision of public services is 

                                            
1
 Criteria for the Diploma qualifications in public services at Foundation, Higher and Advanced 

levels, Ofqual (2008) 
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clearly desirable. As learners move on to or access the Diploma learning at Higher 
and Advanced level, so the knowledge and understanding of the role of public 
services is expected to encompass a much broader scope. Indeed, at Advanced 
level, some general understanding of the international provision of public services 
in comparison with those in the UK will provide an overview of how these services 
have developed in different contexts, settings and cultures.  

 

• The PS DDP sees strong links between many of the topics at each level and feels 
this provides opportunities for awarding bodies to develop qualifications allowing a 
holistic delivery and assessment of much of the principal learning e.g. at 
Foundation level, ‘Activities to maintain health and wellbeing’ could be set in the 
context of the local community, at Higher level, ‘Promoting and influencing public 
services’ could link with topics 2.2, 2.4 and 2.6, and at Advanced level, ‘Managing 
public service projects’ should link to some or all of topics 3.1, 3.2, 3.3, 3.4, 3.5, 
3.7. This should enable learners to apply their learning in realistic and relevant 
contexts rather than dealing with subjects, such as funding at Higher and 
Advanced levels in isolation.  

 

• As public services permeate much of our lives in one way or another, there are 
many occasions on a day-to-day basis where aspects of public services feature in 
the news or as a discussion item on topical programmes. The PS DDP feels that 
these provide challenging areas for investigation, discussion and involvement to 
engage and motivate learners at all levels. Recent examples in the first half of 
2008 include the teachers and police pay disputes – are teachers worth more than 
police?, the debate about MPs’ expenses and whether they should declare them 
fully or even claim them at all!, funding for the armed services in the battle arena – 
are we betraying the trust of our forces by the lack of proper equipment?, and in 
the context of crime and punishment - Early Release, is it an answer to prison 
overcrowding?  

 

• There are opportunities for developing limited links with the national citizenship 
curriculum in the Diploma in Public Services at both Key Stage 4 and post-16. 
Citizenship provides opportunities to develop key concepts of democracy, justice, 
rights and responsibilities, identities and diversity: living together in the UK and the 
key processes of critical thinking and enquiry, advocacy and representation, taking 
informed and responsible action. As with the expectation that delivery of learning in 
the Diploma in Public Services will be active, practical and applied, so the 
curriculum delivery for Citizenship encourages the use of issues which might be 
local, national, European and global and real practical scenarios to ensure learners 
develop knowledge and understanding as they build the capacity to use skills. 
However, whilst the PS DDP recognises the links with the Citizenship curriculum 
and delivery models, the partnership also considers it essential that Diploma 
development is distinct and different as its focus is on the application of citizenship 
from the organisational perspective rather than from an individual’s viewpoint.  

 

• The PS DDP has not determined the topics for external assessment by awarding 
bodies as it feels this will stifle creative solutions to developing a holistic, task-
based assessment methodology which is the PS DDP’s preferred approach to 
external assessment. The PS DDP does recognise that there are elements of topic 
1 at Foundation level that might be suitable for external assessment, and that topic 
1 at Higher level, together with additional content, would provide 60 GLH of 
external assessment. It is very keen to see a task-based, holistic approach to 
external assessment for Advanced level, and understands that any ‘re-chunking’ by 
awarding bodies will influence the choice of topics for external assessment. 
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• Equality and diversity issues: the PS DDP is keen to ensure that all learners can 
access and benefit from their learning development in a public service context. 
Communication skills and effective methods of communication are highly desired 
by employers. However, there are several ways that communication methods and 
media can serve the general purpose of communicating ideas, instructions, 
problems, etc. The PS DDP anticipates that this range of methods will be 
employed, both in teaching and learning by consortia and in the delivery and 
assessment requirements demanded by awarding bodies. Giving recognition to 
alternative methods of communication (such as written instead of oral) will facilitate 
opportunities for diverse groups of learners to demonstrate a range of styles and 
abilities within the mode of communication.  

 

• Employers considered that use of ICT was important across all levels of the 
Diploma. There is an expectation that learners will use appropriate ICT and other 
relevant technologies within their programme of study wherever possible. Both the 
PS DDP and employers will expect to see qualification specifications that stipulate 
relevant and consistent use of technologies as part of the learner experience.  

 

• Mathematics: The regulatory requirement is that Diploma learners must gain 
functional skills in mathematics: 

o at level 1 for the Foundation Diploma  
o at level 2 for Higher and Advanced Diplomas. 

 
The PS DDP recognises that the Principal Learning in the Diploma in Public 
Services gives scope for practical application and development of mathematics. 
However, they do not require qualifications to include a higher level of mathematics 
than indicated by the regulations although they understand that, for some more 
able learners, the challenge of applying their mathematics at a higher level should 
be encouraged. The PS DDP is clear that the level of mathematics required in 
assessment of the Principal Learning should be no higher than functional 
mathematics at level 1 in Foundation learning and functional mathematics at level 
2 in Higher and Advanced learning.  
 
The Appendix contains further information showing outline models of progression 
for key mathematical themes in the Principal Learning for the Diploma in Public 
Services. It also provides exemplar tasks showing how mathematics can be 
integrated into this Principal Learning. 

 

• The PS DDP accepts that awarding bodies will want to bring their particular 
expertise to the design of their qualifications and may want to ‘re-chunk’ the topics 
into different qualification units. The PS DDP would wish to make it clear that it has 
no objection to awarding bodies taking this approach and does not expect all topics 
to be translated into qualification units which are directly equivalent. Indeed, the PS 
DDP would not wish to stifle creativity and would welcome innovative ideas and 
approaches to the packaging of the topics, provided all the content is covered and 
all the criteria are met. This flexible approach reflects the Partnership’s philosophy 
that the Diploma in Public Services qualifications should enthuse teachers and 
learners alike; encourage new teaching methods; provide motivational learning 
experiences and increase success rates among students.  

 
However, awarding bodies should be aware that there are certain topics which consider 
services for health and wellbeing and those for safety and protection. The PS DDP is clear 
that, as outlined in the Criteria Aims, these services are distinct and different, although 
partnership working between these various services is usual and necessary.  
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• Maintaining health and well-being in communities and Protecting communities (at 
Foundation level), Public services that contribute to health and well-being and 
Public services that protect society (at Higher level), Public services and 
collaborative working (at Advanced level)  

 
The PS DDP would not wish them to be subsumed within qualification units in such a way 
that they become unrecognisable and indistinct. Thus, ideally, the PS DDP would like to 
see these topics clearly identified in any units developed within the qualifications.  
 

Level Overviews  
 
Foundation level 
The Diploma at this level is designed to engage learners in developing skills and 
knowledge in the context of public services with an understanding of the key role these 
services play in our day-to-day lives. With this in mind, Foundation level focuses on 
developing learners’ personal skills and introduces them to the range of public services, in 
particular, services that maintain health and well-being, and those that protect society. 
This provides a foundation to prepare them for progression to Higher level Diplomas or 
other appropriate programmes of study and for work roles. The entire programme of 
learning at this level should emphasise the development of learners’ investigative and 
communication skills and their ability to work effectively in teams. It should also be noted 
that, at this level, the learning should focus primarily on local public services rather than on 
the wider national context, whilst assessment is expected to focus on the local context. 
 
Principal learning at Foundation level is set at 240 GLH, of which a minimum of 120 must 
be applied. The PS DDP believes that this is critical to ensure that learners are engaged 
and actively participating at this level, and anticipates that, as the subject matter lends 
itself to active delivery, much of the learning will benefit from being applied.   
 
Higher level 
At this level, the entire programme of learning should emphasise the development and 
application of a range of practical skills, including confident communication skills, the 
ability to work effectively in teams, research and analytical ability appropriate to the level 
and the ability to make presentations to peers. All these abilities should be underpinned by 
appropriate knowledge, including that of relevant public services range of provision. It 
should also be noted that, at this level, unit coverage should include both local and 
national public services and that learners will be expected to start taking responsibility for 
their own learning and development.  
 
Principal learning at Higher level is set at 420 GLH, of which a minimum of 210 GLH must 
be applied. Since, at this level, the focus is on providing a programme of learning that will 
enable progression to further education and training and into employment, the PS DDP 
suggests that, when developing qualifications, awarding bodies may find it appropriate to 
increase the proportion of applied learning.  
 
Advanced level 
At this level, the focus should be on the provision and delivery of public services at a 
national level but with reference to the wider international context. It should also consider 
issues related to management and leadership within public sector organisations and 
projects. The Diploma in Public Services qualifications should be forward-looking, 
developing skills that learners will need in the public services of the future. Throughout 
their programme of learning, learners should be able to apply the acquired knowledge, 
including that of current theories, effectively in both familiar and unfamiliar situations. They 
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should also be capable of researching, analysing and critically evaluating information and 
of making effective presentations to a variety of audiences.  

 
Topic-specific guidance  
 
This section of the guidance sets out the key points about each topic that are not covered 
in either the LOLS or the Criteria for the Diploma in Public Services. Some of these points 
relate to the topic across all three Diploma levels, while others are level-specific, and other 
still relate to particular criteria only.  

 
The range of public services and their background and development 
(Foundation and Higher Levels)  
 
The intention at Foundation level is to allow learners to focus particularly on the local 
context whilst developing an understanding of the broad sector that public services cover. 
At Higher level the breadth extends to cover, in general, both local and national provision. 
It is important that learners are given the opportunity to find out about these different 
services and the ways in which they developed. This philosophy underpins our public 
services and should bring the learning to life through considering services that are part of 
our everyday experiences.  
 
Learners may develop some of that understanding through investigating career 
opportunities (at Foundation) and career and progression opportunities (at Higher) across 
a discrete range of contrasting public services.  
 
Guidance on specific criteria is set out in the table below.  
 

Criterion  Guidance  

Foundation Level 

Topic 1.1 Knowledge 1: the broad 
spectrum of public services in the UK, 
including armed services, leisure and 
education, regeneration and development, 
law and order, and health, social and 
emergency services  

It is not anticipated that the whole range 
of public services will be covered, but a 
small representative sample from across 
the range to compare and contrast 
provision of what services are considered 
as ‘public services’.   
See page 57 of the LOLS for suggestions 
of different public services that could 
provide the focus for this learning 

Topic 1.1 Knowledge 4: how public 
services have developed over time, 
including the growth  of the welfare state, 
the development of local government and 
the involvement of the private and third 
sector 

Great historical depth is not anticipated at 
this level, but an understanding of why 
and how public services were conceived 
and implemented is expected. Some key 
milestones in the development of these 
services e.g. privatisation, would support 
a greater understanding of the role of the 
private and third sector.  
 

Higher level  

Topic 2.1 Knowledge 1: the range of public 
services activities in the UK and their main 
functions,  including armed services, 
leisure and education, regeneration and 

As with Foundation level, it is not 
anticipated that the whole range of public 
services will be covered. However, a 
more detailed representative sample is 
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development, law and order, and health, 
social and emergency services 

expected at this level to provide a greater 
understanding of the services and their 
delivery.  
See page 66 of the LOLS for suggestions 
of public services that could provide the 
focus for this learning 

Topic 2.1 Knowledge 2: How and why the 
delivery and provision of public services 
has evolved, including the historical 
context, privatisation, and the involvement 
of the private and third sectors 

This level expects a greater 
understanding of the development and 
evolution of public services over time than 
at Foundation level. Greater investigation 
into the key milestones is expected. See 
page 66 of the LOLS for suggestions of 
some of the points on the timeline of 
public services development that have 
shaped the provision we now enjoy.  

 

Example activities: 
 
Foundation level: compare and contrast public services career opportunities, including 
entry requirements, and plan possible career options, identifying training and development 
pathways e.g. other Diploma lines of learning or Progression pathways 
 
Higher level: compare and contrast public services career and progression 
opportunities, including entry requirements, across public, private and third sector 
organisations and plan possible career pathways, identifying training and development 
pathways for progression e.g. GCE A levels, relevant ASL 
 

 
Funding (Foundation, Higher and Advanced levels)  
 
How public services are funded and paid for is an essential element in understanding 
society’s commitment to ensuring the standard of public services that we expect. All 
services have to be paid for in one way or another, and the range of ways this can happen 
is wide, from public taxation to voluntary donations. The PS DDP anticipates that active 
and engaging ways will be used to deliver what could be viewed as a dry subject. With any 
finite pot of money, choices will always have to be made, and these decisions will provide 
learners with active involvement. For example: the challenges of paying for more police 
against an increase in the pay of nurses and doctors (or increasing taxes to pay for both!) 
will always provide a tension for decision makers.   
 
While some delivery may be discrete, the PS DDP sees this topic being delivered in the 
broader context of other topics rather than in isolation e.g. linking funding to community 
needs and promotion of services.  
 

Topic/Criterion  Guidance  

Foundation level  

Topic 1.1 Knowledge 3: What the 
key functions of public services 
are, the services they provide and 
how they are funded  

At this level, this is an introduction to funding 
public services to give learners a broad 
understanding that these services must be paid 
for and the money to do so must be raised in one 
way or another. The common ways i.e. personal 
and local taxation are likely to be the main focus 
of this understanding.   
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Higher level  

Topic 2.2 Paying for public 
services  

This topic provides opportunities for deliverers 
and learners to investigate a greater range of 
ways public services are paid for. At this level, it 
is expected that the activities will include 
straightforward analysis of any financial data e.g. 
Skill 4, learners should be able to demonstrate 
that there is a link between the cost of a service 
and the benefits to the community and that this 
relationship can be looked at to determine 
whether the costs outweigh the benefits 
provided. A detailed financial calculation should 
not be required, but learning should focus on a 
general understanding of what a cost-benefit 
analysis is and how it may be used.   

Advanced level 

Topic 3.3 Accountability and 
funding for public services 

This topic provides a substantial opportunity for 
learners to engage practically with funding for 
public services, including how it is accounted for 
and reported. Although the overall level of 
functionality in Mathematics isn’t expected to 
exceed Level 2 Functional Mathematics, the full 
range of possible tools for problem solving at that 
level, within the context of financing of public 
services, is expected. 

 
 
Example activities: 
 
Higher level: investigate possible alternative sources of funding for a service and the 
model that could be used. Determine the cost/benefit of the new funding, and put forward 
a proposal for using this source in a public service e.g. bidding to the National Lottery to 
obtain funding for new community hall or environmentally friendly waste disposal facility 
such as recycling mobile phones/computer equipment 
 
Advanced level: compare and contrast different models of income generation and 
expenditure in public, private and third sector organisations using testing methods to 
determine VFM. Make recommendations for cost reduction taking into account any change 
to level of service 

 
 

Health and wellbeing and protecting society (Foundation to Advanced)  
 
The difference between these two essential areas of public service provision are outlined 
in the Aims2, but repeated here for reference: 
In the UK there is a standard of health, wellbeing and protection that citizens have come to 
expect as a right. In the context of this Diploma, services for health and wellbeing maintain 

                                            
2
 Criteria for the Diploma qualifications in public services at Foundation, Higher and Advanced 

levels, Ofqual (2008) 
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or enhance this standard while services for safety and protection guard against any threats 
or hazards that are considered detrimental to this standard. 
 
Examples of public services that relate to each of these areas are suggested in the LOLS 
for the Foundation Level, as outlined below. These may also provide some suggestions for 
services for health and wellbeing and protection at the higher levels. However, at 
Advanced Level there is less emphasis on the services individually, as the focus of the 
topic at this level is on collaborative working between the different agencies and services, 
and some examples of when this may arise are also outlined in the LOLS. 
 
Guidance on specific criteria is set out in the table below.  
 

Criterion  Guidance  

Foundation Level  

Topic 1.3 Knowledge 2: the public services 
that provide health and wellbeing services 
at a local level, including services that 
provide opportunities to learn, work and 
take part in recreation, a clean and healthy 
environment, and sources of support for 
people with specific needs  

Examples of services that provide 
health and wellbeing services are 
outlined in the LOLS, page 59. 
However, it is important, at this level, 
that services chosen for consideration 
and activity should be relevant to 
learners and local to them in the context 
of their own community, although the 
services may be part of a wider national 
service provision.   

Topic 1.4 Knowledge 2: the key public 
services that protect individuals and their 
communities,  including the justice system, 
environmental health and trading 
standards, armed services and emergency 
services, and their basic roles and 
responsibilities 

Examples of the services that provide 
protection are outlined in the LOLS, 
page 60. As above, it is important that 
any services studied should be relevant 
to learners in their local community. 

 
Example activities: 
 
Foundation level: Maintaining health and wellbeing in communities:  find out what 
health & wellbeing services are delivered locally, and what their purpose is. Determine the 
benefit to the individual or local community against the cost i.e. whether it is good value 
and how it could be improved: learners could consider an individual programme to develop 
health and wellbeing or a community project to enhance/develop something e.g. a safer 
play area for young children, so this could link to the activity in Topic 1.2 by using health 
and wellbeing services as the focus. 
 
Protecting communities: consider a potential emergency situation when services need 
to work in partnership, e.g. an arson attack on a local school, make decisions on how the 
crisis should be conducted and review decisions at key points in the situation. Identify 
when giving or following instructions may be necessary during and after the situation. 
 
Higher level: Public services that contribute to health and wellbeing: identify a key 
area of health and wellbeing provision that could be improved/developed and plan a 
programme to maintain or improve health and wellbeing e.g. clearing an overgrown area 
of land or canal of rubbish, planning a programme to entertain elderly people, planning a 
personal programme to raise fitness to participate in a charity sporting event. Implement 
the programme and monitor the progress, evaluating the outcomes to determine impact. 
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This activity can be linked to 2.2 (paying for public services) and 2.5 (promoting and 
influencing) to provide a holistic activity. There may also be opportunities to link to 2.4 
(communities) if there are potential conflicts in allocation of health and wellbeing services. 
 
Public services that protect society: identify a hazard or risk to an individual or 
community that requires an integrated response by public service organisations. Work with 
team members to determine appropriate courses of action to manage the hazard or risk, 
and communicate with team members and the public to resolve the hazard or risk, 
understanding the need to share information with partners, but maintain confidentiality as 
far as is possible. Assess own performance during and after the incident and review 
alternative approaches that could be taken in similar incidents. 
 
Advanced level: this topic could link to many of the other topics e.g. leadership, project 
management, funding, marketing and public relations, to provide a holistic approach to 
much of the content across this level: identifying community needs and then planning (and 
promoting, if marketing is included) how this need can be met. Ascertaining and securing 
the appropriate level of funding (if funding is included), and leading the project to 
implement the plan (both project management and leadership). Also communication 
between communities and public services could be supported to encourage community 
involvement in the project.  
 

Protecting communities from hazards and risks to safety (Foundation to 
Advanced) 
 
Communities may, for a wide variety of reasons, find their safety is at risk. The risks could 
be due to natural disasters, or those provoked by human activity or hostile threats and 
crime. The LOLS suggests some examples of the risks and hazards that may require the 
help of public services to ensure community safety, and include: fire, flood, epidemics, 
chemical contamination, terrorism, crime and hazardous waste disposal. However, these 
are just a small number of examples and it is important that development, activity and 
delivery focus on currency and relevance to learners.   
 

Promoting, influencing, marketing and public relations (Foundation to 
Advanced) 
 
It is essential that communities and individuals know and understand the public service 
provision that is available to them if they are to access and receive the services they need 
and expect. It is also important that communities understand that they can influence the 
public services they receive. These aspects of public service provision are encountered at 
all three levels, although in increasing complexity and breadth with progression through 
the levels. These topics are linked to relevant aspects of communication methods and 
media.  
 
Learners at all levels, but particularly at Advanced level, should appreciate that individuals 
and communities may have literacy, language and numeracy skills needs. The 
Government is keen to ensure that material to promote and market public services and to 
advise the public about the services they use is accessible. A useful method, called 
SMOG, can be used to gauge the ‘reading with understanding’ level of text. SMOG 
(simplified measure of gobbledygook) is a formula that gives a readability level for written 
material. For more information see http://www.literacytrust.org.uk/campaign/SMOG.html.  
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Example activities: 
 
Higher level: Promoting and influencing public services: identify a key area of public 
service provision and initiatives that can be promoted through a campaign. Promotional 
material can be developed to support the campaign and the campaign promoted to 
communities to obtain support. The campaign can then be evaluated to judge its 
effectiveness in improving the lives of those targeted. This activity can be linked to 2.2 
(paying for public services) and 2.6 (health & wellbeing) to provide a holistic activity. There 
may also be opportunities to link to 2.4 (communities) if there are potential conflicts in 
allocation of services. 
 
Advanced level: Marketing and public relations in public services: assess methods of 
marketing in public services and design and implement a marketing campaign to promote 
a public service, evaluating its effectiveness. This topic could link to other topics, such as 
project management. 
 

Developing skills to work in public services (Foundation); Working in the 
public services (Higher); Leading effective public services and People 
management and public service values (Advanced)  
 
These topics are intended to provide learners with opportunities to reflect and build on the 
personal skills they need to develop for further study, progression and employment. 
Employers are clear that it is not just about acquiring skills and knowledge but also about 
developing the right personal attributes, attitudes, values and behaviours to be successful 
at work, and the PS DDP anticipate this being reflected at all levels of the Diploma.  
  
These topics also consider communication and customer service. Abilities developed 
through these topics, which are of crucial importance to employers, were rated extremely 
highly by them in the course of research into the content of the Diploma. Thus, it is 
important that current best practice is used to raise the standard of written and oral 
communication skills of learners and to develop their ability to work as part of a team 
effectively and to provide good customer service.  
 
At Foundation level, this topic could be very challenging for deliverers and learners alike, 
and awarding bodies are asked to consider carefully how their assessment specifications 
could help deliverers to ensure a successful delivery of this topic. The PS DDP expects 
that the skills in this topic will be developed and practised in the context of the other topics 
at this level rather than in isolation. The customer service elements at this level could 
provide some engaging ways for young people to learn if deliverers use a range of 
methods, such as simulations, case studies and role plays. However, the DDP also 
recognises that some disabled learners may find this topic particularly challenging. This is 
why, while learners will still be expected to handle routine queries from customers 
effectively, the awarding bodies should bear in mind that effectiveness can be 
demonstrated in a variety of ways and should consider those ways to accommodate 
disabled learners whenever possible.  
 
At Higher level, the emphasis is on developing communication skills to work and progress, 
and for learners to understand and set challenging goals for themselves. The PS DDP 
anticipates that awarding bodies will enable learners to develop and practise these skills in 
the context of other topics rather than in isolation, and welcome this. Team working at this 
level is an element of topic 2.7, Public Services that protect society.  
 
At Advanced level, learners should have developed a confident professional style of 
communication appropriate to the public service context. They should not only be able to 
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work effectively as a part of a team but also understand the common current theories and 
models related to working in teams and effective leadership. At Advanced level, learners 
should understand and apply public service values in their management of people and 
projects.  
 
The PS DDP would wish to stress that every opportunity should be taken to allow learners 
to practise these skills throughout their programme of learning.  
 
Guidance on specific criteria is set out in the table that follows.  
 

Criterion  Guidance  

Foundation level  

Topic 1.5 Knowledge 2: that situations can 
be stressful and escalate, and the impacts 
on themselves and others 

At this level, learners should be aware 
that people, including themselves, can 
often react inappropriately when in 
stressful situations, and that they need to 
be aware of this and ensure they 
moderate and control their own behaviour 
in such situations   

Topic 1.5 Knowledge 5: the key 
behaviours, attributes and skills needed to 
work in public services and the importance 
of public service core values, including 
honesty, respect for equality and diversity, 
objectivity, integrity, impartiality and 
sensitivity to the needs of others 

At this level, this should also include good 
timekeeping, appropriate self-
presentation and a positive attitude to 
work, which are all seen as important by 
employers. 

Higher level  

Topic 2.8 Knowledge 2: the behaviours, 
skills, personal attributes and values 
needed to work and progress in public 
service employment 

As detailed in the LOLS, this should 
include dependability, positive personal 
presentation, willingness/ability to follow 
instructions and procedures, ability to 
work under pressure, flexibility, sensitivity 
to the needs of others, politeness, 
honesty and respect for equality and 
diversity.  

Advanced level 

Topic 3.4 Knowledge 5 how organisational 
theories influences organisational cultures 

Some key organisational theories are 
suggested in the LOLS, however, these 
should be reviewed to ensure currency in 
delivery.    

 
Example activities: 
 
Higher level: Working in the public services: compare and contrast job roles and 
responsibilities in public services and look how their own skills, etc will need to be 
developed to progress in public service job roles, including acting according to public 
service values e.g. the implications of corruption or abuse of power. Plan, do, reflect, 
review process for target setting to develop strengths and address weaknesses. This topic 
links to activities in other topics. 
 
Advanced level: Public service values:  investigate a case which appears to conflict 
with public service values and ethics e.g. whistle blowing, prison officer strikes/police 
protests, alleged mistreatment of prisoners by armed services personnel, and determine 
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the background and associated events that led up to the incident.  Make recommendations 
about how this could be reported and handled within public services frameworks 
Leading effective public services: compare and contrast leadership styles and identify 
what an effective leader is in a public service context with reference to national or local 
public figures. Determine how that translates into motivating people and apply these 
principles in a practical leadership situation. 

 
Government and legislation (Foundation to Advanced)  
Aspects of Government and legislation are implicit in an understanding of the range and 
development of public services at Foundation level. However, these aspects are much 
more explicit at Higher and Advanced levels. At Higher level, topic 2.3 focuses on 
Government and legislation, and activities will need to be active, applied and challenging 
to bring this subject to life. At Advanced level, the wider context of the EU and the four 
countries of the UK bring a greater depth to this subject, underpinning areas across the 
topics.   
 
Example activities: 
 
Higher level: Government and legislation: identify a situation when public service 
requirements that staff carry out their duty and people’s legal rights conflict e.g. closing 
access to footpaths in a foot and mouth outbreak and the right to roam, presumption of 
innocence until proven guilty, terrorism and imprisonment without trial, and propose how 
these conflicts might be mitigated or resolved. 
 
 

Work experience  
 
The PS DDP recognises ten days as the minimum requirement for work experience. 
However, the DDP would strongly encourage awarding bodies and deliverers to take every 
opportunity to increase the number of days spent on this entitlement, especially at 
Advanced level.  
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Appendix          

Further explanation of the mathematics content in the 
Principal Learning of the Diploma in Public Services 

Financial Skills 
 
1. This document is designed to provide a generic model of progression for financial 

skills through the three levels of the principal learning in a diploma qualification.  
As such it can be used to: 

 

• give an initial indication of the level of mathematics that could be explicitly 
incorporated into the principal learning of a diploma at each level 

 

• elucidate the progression of individual mathematical threads at each level, 
and so achieve consistency across awarding bodies offering principal learning 
in a particular line.  

 

• identify the mathematical methods and skills which might be assumed of a 
learner who has come to a line of learning with a mathematical qualification at 
Level 1 or Level 2 

 
2. Further guidance on incorporating mathematics into the delivery of each line of 

learning is also available, with sector-specific contextual exemplification at each 
level of the principal learning. 

 
3. It should be noted that this document is a guide and intended to indicate how 

learners could be expected to progress.  There may be some minor differences in 
the level of skills in different lines of learning due to the different applications of 
mathematics required in those contexts.  In addition, the skills are listed against 
Levels where they first occur in the principal learning. If skills are then used in a 
more complicated context or require a greater depth of interpretation and 
inference this could be acknowledged in assessment (though see Paragraphs 4 
and 5 below). 

 
4. For the purposes of this toolkit, Level 2 has been divided into two parts to 

illustrate progression through the level.  Items listed in Level 2 are core to that 
level.  Items listed in Level 2(*) can be considered to be more advanced within 
Level 2, building upon core items in Level 2. 

 
5. Items that go beyond the generic minimum requirement of Level 2 

Functional Mathematics are not essential to completion of the principal 
learning at Level 2 or 3.  Awarding bodies should see the items in level 2(*) and 
Level 3 as providing for differentiation and progression in learning; they should 
not focus on them as items for assessment.   

 
6. There is a clear overlap between the Evaluation and Interpretation strand of this 

model of progression and Personal, Learning and Thinking Skills, in particular 
independent enquirers, creative thinkers and reflective learners.  

 
Peter Johnston – Wilder 

August 2008 
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Progression in Financial Skills 
 

 Manipulating numbers Graphs and Charts Understanding 
Financial Concepts 

Evaluation and 
Interpretation 

Level 
1 

• use addition, 
subtraction 
multiplication and 
division skills 

• understand how to work 
accurately and use 
approximation and 
estimation 

• use negative numbers 
in context 

• calculate simple 
percentages 

• calculate with decimals 

• use simple 
tabulation to show 
income and 
expenditure 

• draw simple line 
graphs to represent 
income versus 
expenditure 

• read pie charts, 
and draw simple. 
instances of bar 
and pie charts 

• use ICT to draw 
graphs 
 

• choose the 
appropriate operation 
for given calculations 

• understand income 
and expenditure 

• prepare simple 
budgets 

• calculate profits / loss 

• calculate VAT 

• compare 
simple 
business ideas 
using 
quantitative 
measures 

• communicate 
why a 
business idea 
could be 
profitable 

Level 
2 

• work out the result of a 
percentage change 

• use ratios and 
proportion in context 

• know when to round 
figures in calculations 
and how rounding 
affects accuracy 

• use percentage / 
decimal / fraction 
equivalence 

• use simple formulae to 
define relationships 

• use line graphs in 
forecasting 

• construct and use 
pie charts to 
demonstrate 
proportion 

• construct and use 
histograms to 
compare costs, 
expenditure etc. 
year on year  

• construct and use 
tabular formats e.g. 
spreadsheets to 
control finance, 
PAYE tables etc. 
 

• prepare more 
complex budgets. 
using percentages 
within a given total 

• understand simple 
and compound 
interest 

• understand and use 
margins, profit, break-
even, fixed and 
variable costs in 
business calculations 

• use the VAT fraction 
on gross prices 

• calculate various 
employee taxation 

• understand gross and 
net margins 

• check the 
reasonablenes
s of answers 
and apply 
checks and 
balances 

• choose 
appropriate 
graphs and 
statistics to 
communicate a 
simple 
business case 
or idea 

• use 
spreadsheets 
to 
communicate a 
business plan 

Level 
2(*) 

• make and justify 
estimates and 
approximations of 
calculations 

• work out the original 
amount before a 
percentage change 

• use standard form in 
context 

• work with more complex 
formulae 

 

• use graphical 
representations of 
fixed and variable 
costs against 
income 

• construct and use 
histograms with 
unequal class width 

• find break even 
points using 
complex graphical 
representation 

• interpret the 
equation of a line of 
best fit on a scatter 
graph 
 

• plan using forecasts 
and trend lines e.g. 
using percentage 
growth etc 

• prepare budgets 
using complex 
relationships 

• understand and 
calculate depreciation 

• relate 
calculated 
values back to 
the business 
ideas 

• use forecasting 
to analyse a 
business plan 

Level 
3 

• use percentages in a 
complex analysis of 
business situations 

• use formulae to move 
towards business 
modelling 

• find percentage errors 
and upper and lower 
bounds 

• construct and use 
trend lines and 
moving averages 
find break even 
points by drawing 
graphs from 
equations, possibly 
including  non-
linear relationships 

• understand and use 
different business 
taxation regimes 

• understand 
economies of scale 
and calculate 
efficiency 

• use of financial ratios 

• analyse and 
compare two 
or more 
business plans 
for future 
profitability 
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Numerical Reasoning Skills 
 
1. This document is designed to provide a generic model of progression for financial 

skills through the three levels of the principal learning in a diploma qualification.  
As such it can be used to: 

 

• give an initial indication of the level of mathematics that could be explicitly 
incorporated into the principal learning of a diploma at each level 

 

• elucidate the progression of individual mathematical threads at each level, 
and so achieve consistency across awarding bodies offering principal learning 
in a particular line.  

 

• identify the mathematical methods and skills which might be assumed of a 
learner who has come to a line of learning with a mathematical qualification at 
Level 1 or Level 2 

 
 
2. Further guidance on incorporating mathematics into the delivery of each line of 

learning is also available, with sector-specific contextual exemplification at each 
level of the principal learning. 

 
3. It should be noted that this document is a guide and intended to indicate how 

learners could be expected to progress.  There may be some minor differences in 
the level of skills in different lines of learning due to the different applications of 
mathematics required in those contexts.  In addition, the skills are listed against 
Levels where they first occur in the principal learning. If skills are then used in a 
more complicated context or require a greater depth of interpretation and 
inference this could be acknowledged in assessment (though see Paragraphs 4 
and 5 below). 

 
4. For the purposes of this toolkit, Level 2 has been divided into two parts to 

illustrate progression through the level.  Items listed in Level 2 are core to that 
level.  Items listed in Level 2(*) can be considered to be more advanced within 
Level 2, building upon core items in Level 2. 

 
5. Items that go beyond the generic minimum requirement of Level 2 

Functional Mathematics are not essential to completion of the principal 
learning at Level 2 or 3.  Awarding bodies should see the items in level 2(*) and 
Level 3 as providing for differentiation and progression in learning; they should 
not focus on them as items for assessment.   

 
There is a clear overlap between the Evaluation and Interpretation strand of this 
model of progression and Personal, Learning and Thinking Skills, in particular 
independent enquirers, creative thinkers and reflective learners 
 
 

Peter Johnston – Wilder 
August 2008 
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Progression in Numerical Reasoning Skills 
 

 Manipulating 
numbers 

Measurement and 
Graphs (including 

gradient) 

Proportional 
reasoning and Ratio 

 

Evaluation and 
Interpretation 

Level 
1 

• use addition, 
subtraction and 
multiplication and 
division skills 

• calculate accurately 
using ICT as 
appropriate 

• estimate answers, 
including use of place 
value 

• use negative numbers 
in context (e.g.: time 
zones) 

• calculate with simple 
decimals and 
percentages 

 

• measure accurately 
(including reading 
scales), estimate and 
use units 

• understand and use 
area and volume 
(capacity), measured 
and estimated 

• understand probability 
scales in a form 
appropriate to the 
situation 

• understand distance, 
time and speed 

• recognise 
approximate 
proportions of a 
whole and use simple 
fractions and 
percentages to 
describe these 

• use ratios and 
proportions in solving 
problems 

• use rates (km per 
litre, currency, 
conversion using 
imperial and metric 
units etc.)  

• interpret scale 
drawings 

 
 
 
 

• find the 
mathematical 
information 
needed in 
order to solve 
a problem 

• break tasks 
down into 
simpler tasks 

• try original 
ideas and 
approaches  

• check that 
results are 
reasonable in 
the context of 
a problem 

• relate findings 
to original 
problem 

• develop 
alternative 
approaches  

• justify answers 
 
 
 
 
All learners should 
demonstrate and 
apply these skills at 
every level, using 
them in conjunction 
with increasingly 
advanced 
mathematics and 
more sophisticated 
reasoning.   

Level 
2 

• order and 
approximate decimals 

• use equivalences 
between fractions 
decimals and 
percentages 

• understand rounding 
and level of accuracy 

• communicate 
information about areas 
and volumes 

• use gradient in the 
context of trends 

• use a spreadsheet, 
including formulae and 
brackets 

• calculate fractional or 
percentage parts of 
quantities and 
measurements using 
ICT as appropriate 

 

• calculate rates and 
percentage interest 
(both simple and 
compound) 

• solve problems 
involving ratio and 
direct proportion 

• evaluate one number 
as a fraction or 
percentage of another 

• calculate using ratios 
 

Level 
2(*) 

• use significant figures 
as appropriate when 
estimating 

• appreciate the effect 
of multiplying by 
numbers between 0 
and 1 

• make and justify 
estimates and 
approximations of 
calculations 

 

• use simple formulae to 
define relationships in 
graphical 
representations 

• use gradients and 
intersections of graphs 
 

• calculate percentage 
growth and 
depreciation 

• work out the original 
amount before 
percentage change 

• use direct and inverse 
proportion 

 

Level 
3 

• use powers, roots and 
standard form as 
needed 

• identify error bounds 
of calculations, and 
calculate % error 

• sketch and interpret 
graphs, including both 
linear and non-linear 

• use built in functions of 
a spreadsheet in 
modelling 
 

• understand and use 
proportional changes 
to model and solve 
real life problems 

• calculate the result of 
proportional change 

• choose to use 
fractions or 
percentages to solve 
repeated proportional 
changes 
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Statistical Skills 
 
1. This document is designed to provide a generic model of progression for financial 

skills through the three levels of the principal learning in a diploma qualification.  
As such it can be used to: 

 

• give an initial indication of the level of mathematics that could be explicitly 
incorporated into the principal learning of a diploma at each level 

 

• elucidate the progression of individual mathematical threads at each level, 
and so achieve consistency across awarding bodies offering principal learning 
in a particular line.  

 

• identify the mathematical methods and skills which might be assumed of a 
learner who has come to a line of learning with a mathematical qualification at 
Level 1 or Level 2 

 
 
2. Further guidance on incorporating mathematics into the delivery of each line of 

learning is also available, with sector-specific contextual exemplification at each 
level of the principal learning. 

 
3. It should be noted that this document is a guide and intended to indicate how 

learners could be expected to progress.  There may be some minor differences in 
the level of skills in different lines of learning due to the different applications of 
mathematics required in those contexts.  In addition, the skills are listed against 
Levels where they first occur in the principal learning. If skills are then used in a 
more complicated context or require a greater depth of interpretation and 
inference this could be acknowledged in assessment (though see Paragraphs 4 
and 5 below). 

 
4. For the purposes of this toolkit, Level 2 has been divided into two parts to 

illustrate progression through the level.  Items listed in Level 2 are core to that 
level.  Items listed in Level 2(*) can be considered to be more advanced within 
Level 2, building upon core items in Level 2. 

 
5. Items that go beyond the generic minimum requirement of Level 2 

Functional Mathematics are not essential to completion of the principal 
learning at Level 2 or 3.  Awarding bodies should see the items in level 2(*) and 
Level 3 as providing for differentiation and progression in learning; they should 
not focus on them as items for assessment.   

 
There is a clear overlap between the Evaluation and Interpretation strand of this 
model of progression and Personal, Learning and Thinking Skills, in particular 
independent enquirers, creative thinkers and reflective learners 
 

Peter Johnston – Wilder 
August 2008 
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Progression in Statistical Skills  
 
 

 Collecting and 
Recording Data 

Graphs and Charts Summary Statistics Evaluation and 
Interpretation 

Level 
1 

• collect small amounts 
of data, using a tally 
chart and/or frequency 
table 

• use a data collection 
sheet with equal class 
widths for continuous 
data 

• design a simple 
questionnaire using 
response boxes 

• construct simple line 
graphs, bar charts 
and histograms with 
equal class widths for 
continuous data 

• extract information 
from and construct 
simple instances of 
pie charts 

• use ICT to draw 
graphs 

• calculate the mode, 
median, mean and 
range of a small set of 
data 

• understand that the 
mode, median and 
mean are all averages 
and that the range is a 
measure of spread  

• understand the 
difference between 
discrete and continuous 
data and recognise 
when different summary 
statistics are 
appropriate 

• describe and compare 
two simple sets of data 
using graphs, or by 
using one average 
and/or the range 

• communicate findings 
using tables and charts 

Level 
2 

• make a prediction 
before collecting data 

• plan to collect data to 
validate a 
straightforward 
hypothesis 

• group data where 
appropriate 

• consider problems that 
might arise with 
sampling and/or bias 

• use basic experimental 
techniques when 
collecting data 

• design better 
questionnaires using 
response boxes 

• use scatter graphs 
with a line of best fit 

• understand the idea 
of correlation 

• construct pie charts 
from real data 

• construct and use a 
wide range of graphs 
and charts such as 
choropleth maps, 
composite bar charts 
and population 
pyramids 

• find the modal class 
from grouped data 

• estimate the mean, 
median and range from 
grouped data 

• choose appropriate 
graphs and statistics in 
an investigation with 
reasons (e.g.: pie chart 
because it shows 
proportions) 

• interpret a range of 
graphs and diagrams 
and draw conclusions 

• identify the most useful 
graphical representation 
for a given context 

Level 
2(*) 

• outline a more 
complex hypothesis 
with reasons and 
make a more specific 
prediction using 
statistical terms 

• consider the choice of 
sampling method used 

• design, trial and refine 
data collection 
methods 

• construct and 
interpret cumulative 
frequency diagrams 
and box and whisker 
plots 

• construct and 
interpret histograms 
with unequal class 
intervals 

• interpret the equation 
of a line of best fit on 
a scatter graph 

• be able to plot a 
graph of simple 
moving averages 

• calculate the quartiles 
and inter-quartile range 
of a set of data 

• calculate moving 
averages 

• recognise the limitations 
of results and suggest 
ways to improve the 
investigation 

• relate calculated values 
back to the physical 
context 

• make inferences from 
the shapes of 
distributions and 
measures of average 
and spread 

Level 
3 

• know and be able to 
use a range of 
different types of 
sampling with reasons 
(e.g. stratified, 
convenience, quota…) 

• recognise the shape 
of the normal 
distribution 

• recognise and 
interpret skew in a 
distribution 

• construct and use 
more advanced 
sector-specific graphs 
such as quality 
control graphs 

• calculate standard 
deviation 

• calculate seasonal 
variations and interpret 
trend lines of time 
series 

• formally identify outliers 

• use and interpret index 
numbers 

• calculate and interpret a 
correlation coefficient 

• critically examine the 
results of an enquiry 
and justify uses of 
statistical methods and 
representations 

• begin to show an 
understanding of 
statistical significance 

• begin to give error 
bounds for calculations 
and results 
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Integrating Mathematics into the Diploma Qualification in Public 
Services – Exemplar Tasks 

 
This document provides some examples of naturally occurring opportunities that 
centres might take advantage of in order to integrate mathematical skills into the 
delivery of the principal learning of the diploma qualification in Public Services.  
Examples involving statistical, financial and numerical reasoning skills are given for 
each of the three levels of the Diploma. 
 
These examples are only provided as suggestions, and are not intended as either a 
prescriptive or an exhaustive guide to the mathematical opportunities that could arise 
within the principal learning.  It would be valuable for awarding bodies to highlight 
instances where mathematics may be incorporated into the delivery of the principal 
learning in their own documentation. 
 
Companion documents listing skills appropriate to each level for each of the three 
mathematical themes examined below are provided separately. 
 
 

Peter Johnston – Wilder 
August 2008 

 
 
Statistical Skills – Level 1 
 
Topic: 
Topic 1.2, Skill 2: “Learners must be able to present the results of straightforward 
investigations into public service provision in a local community context.” 

 
Task: 
Learners could be challenged to investigate and report on the provision of recycling 
facilities over the last five years in a local community context. 
 
Learners might research some secondary data on the volume of recycling collected 
over the last five years, or the number of homes that claim to regularly recycle. They 
could construct a line graph or bar chart to display this data and comment on its 
shape, noting its overall trend. Learners might go on to collect data from two or three 
neighbouring authorities and draw graphs to compare trends.  
 
Learners might also collect some primary data by designing a short questionnaire 
with response boxes to find out what their local community thinks about recycling 
facilities. They could then present their results using ICT to construct pie charts to 
represent proportions. They should write one or two sentences under each graph to 
explain what they think it shows. 

 

Statistical Skills – Level 2 
 
Topic: 
Topic 2.6, Skill 2: “Learners must be able to evaluate programmes for maintaining 
and improving health and wellbeing.” 

 
Task: 
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Learners could be challenged to investigate and report on the level of success of 
programmes to promote awareness of STIs. (Alternative topics could include 
smoking, alcohol consumption or drug use.) 
 
Learners could access large secondary data sources such as HES online to 
investigate the incidence statistics of STIs over the last ten years, and plot this data 
as a time series. More able learners might draw in a trend line and interpret the 
physical meaning of the gradient if this is appropriate. Learners might also use the 
data available to look more closely at the age profile of those who undergo treatment 
observing how the mean age has changed, and representing the distribution of ages 
with a histogram. 
 
Learners could go on to collect primary data to assess the level of awareness in the 
general population. They could make a prediction, and collect data, planning to 
carefully sample different groups, such as age groups, in the population. After 
analysing their results, more confident pupils might begin to make connections 
between their findings from the primary data and their findings from the secondary 
data. 

 
Statistical Skills – Level 3 
 
Topic: 
Topic 3.2, Skill 1: “Learners must be able to plan and undertake primary research on 
the impact of changes in communities and the associated demand for public 
services.” 

 
Task: 
Learners could be assigned to investigate the changes within the make-up of the 
population of a specified town due to factors such as migration arising from European 
enlargement, and the consequent changes on the demand for public services. 
 
Learners might identify two or three related key questions which they could 
investigate, state their hypotheses with contextualised reasoning and briefly explain 
their methodology. 
 
For example, a question such as “To what extent are the facilities of local health 
services being stretched by migrant workers?” might be examined by looking at a 
combination of primary and secondary data sources that give information on both the 
changing face of the population and changes in demand for local health services. 
Learners would need to identify methods of data collection carefully and with 
reasons, as some aspects of the data may be misleading or restricted. In addition, 
any sampling must take into account the socio-economic structure of the town in 
order to give a fair and balanced picture of the entire town. Results should be 
analysed carefully, and results should be critically examined with comments on the 
limitations of any inference. 

 
The data itself might involve more complex forms such as seasonal variations, or 
index numbers. Learners should use appropriate graphs and summary statistics to 
lead to a convincing argument, again recognising the limitations of any inferences 
they might make. 
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Financial Skills – Level 1 
 
Topic: 
Topic 1.3, Skill 1: “Learners must be able to carry out a basic cost analysis on a 
service for health and wellbeing.” 

 
Task: 
Learners could be asked to calculate the pay-back period of a capital investment for 
a service delivering meals to housebound people. 
 
Learners might obtain the data for the way the service would be funded and the costs 
of the service, and use this to draw up simple tables to show income and 
expenditure. (At this level simplified data might be generated and provided by the 
centre.) They might go on to use ICT to draw simple line graphs showing income and 
expenditure for estimated numbers of clients, and use these to communicate how a 
sustainable budget could be devised. Using these results they should go on to 
calculate a realistic pay-back period for a capital investment.  

 
 
Financial Skills – Level 2 
 
Topic: 
Topic 2.2, Skill 5: “Learners must be able to use straightforward financial statistical 
data and information.” 

 
Task: 
Learners could be asked to establish the income and expenditures associated with 
the current provision of school meals, and then determine the rise in charges 
required if 15% more was to be spent on ingredients so as to make the meals 
healthier. 
 
Learners would obtain data about the income and expenditure of the service, and 
analyse the costs as direct and indirect. They would then go on to use a spreadsheet 
in a tabular format to perform the relevant business calculations, using simple 
formulae to define relationships between income and the different types of cost and 
represent these in an appropriate chart. Figures would have to be rounded 
appropriately, and the learner would have to check that their answer was reasonable. 
 
Learners would go on to adjust their figures to represent a 15% increase in the cost 
of ingredients, taking into account the difference between fixed and variable costs 
and using percentage increases. They should then assess the new prices required 
for a sustainable service. Finally they might use an appropriate graph to 
communicate their findings. 

 
Financial Skills – Level 3 
 
Topic: 
Topic 3.3, Skills 2 and 4: “Learners must be able to understand and use financial 
data to make basic measurements of value for money in a public service; propose 
ways in which costs could be reduced in public services with reference to the impact 
on standards of service.” 
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Task: 
Learners should be challenged to compare the implications, financial and otherwise, 
of a larger Health Centre as an alternative to a number of smaller GP surgeries. 
 
They might first analyse the income and expenditure of a smaller GPs surgery, 
making a basic measurement of value for money by considering an average annual 
number of patients and running costs. They then might contrast that with a financial 
model of a larger health centre. 
 
Each financial model might be devised using a spreadsheet with a number of inter-
related formulae which can be altered as patient numbers vary. More complicated 
models may involve separately modelling the financial costs and benefits of different 
roles within surgeries, such as receptionist, GP and practice nurse. Graphical 
representation could be used to find key values, such as the approximate minimum 
number of patients that might be required of a GP surgery for it to be viewed as 
financially viable. 
 
Finally some measure of the difference of the standard of service should be taken, 
and compared with any financial gains or losses. 
(Note: a task of this nature might also include a number of Level 3 statistical skills.) 

 
 
Numerical Reasoning Skills – Level 1 
 
Topic: 
Topic 1.1, Knowledge and Understanding 4: “Learners must know and understand 
how public services have developed over time, including the growth of the welfare 
state, the development of local government and the involvement of the private and 
third sector.” 

 
Task: 
Learners could be challenged to investigate and report on how the private sector has 
been involved in updating and replacing school buildings. 
 
Learners might investigate how private sector groups have been involved in so-called 
‘PFI’ bids to replace school buildings by undertaking a simple case study. They might 
research the different amounts of funding put into a rebuild by parties in the private 
sector and use them to calculate the approximate total cost of rebuilding a school. 
They might represent these contributions using approximate fractions or simple 
percentages. They might also go on to compare the investments of the different 
parties with their projected financial benefits, and use these to develop their 
understanding of the involvement of the private sector. 

 
Numerical Reasoning Skills – Level 2 
 
Topic: 
Topic 2.2, Knowledge and Understanding 3: “Learners must know and understand 
how the funding of public services has changed over time.” 

 
Task: 
Learners could be asked to investigate and report on how the funding of public 
services has changed over the last ten years. 
 



Public Services: Toolkit for awarding bodies  

 
 

  xi 
                         

Learners might obtain data outlining the major sources of funding and their 
respective levels of funding from one year ago, five years ago and ten years ago. 
Learners could represent these figures as percentages of a whole and draw simple 
conclusions over how the funding of public services has changed, possibly in 
conjunction with graphical representations such as pie charts. Comparisons between 
sources of funding might take the form of simple approximated ratios, such as 
“Source A used to be approximately five times as large as Source B – now it is only 
three times as large.” 
 
Learners might go on to calculate the percentage increase or decrease of each 
source of funding over the last ten years, comparing this to the effect of inflation to 
help them make a more valid comparison.  

 
Numerical Reasoning Skills – Level 3 
 
Topic: 
Topic 3.5, Skill 4: “Learners must be able to communicate relevant information in a 
management role.” 

 
Task: 
Learners could be asked to investigate some of the measures of performance 
management used in public services. 
 
Learners might be introduced to some of the ways in which measurable targets are 
set and applied in different public service organisations at different levels. This could 
include some explanation of the ways that percentage changes are used to establish 
targets. This discussion could include a simple case study where the learner is asked 
to calculate appropriate targets for a public service, as well as a consideration of the 
dangers of viewing public service performance in a purely numerical way.  
 
Learners might be challenged to use more complicated numerical problems to set 
targets – for example: “A local armed forces recruitment centre recruits 6,000 
individuals in 2010. If the centre is aiming for 8,000 recruits in 2015 by achieving the 
same percentage increase each year, how many recruits should it aim for in 2011?” 
This could be solved by trial and improvement or by using a spreadsheet to model 
the situation. 

 

 

 


